












































 
 

 
INDEPENDENT AUDITOR’S REPORT 

 
TO THE READERS OF CAMBRIDGE MIDDLE SCHOOL’S FINANCIAL STATEMENTS 

FOR THE YEAR ENDED 31 DECEMBER 2024 
 
 
The Auditor-General is the auditor of Cambridge Middle School (the School). The Auditor-General has 
appointed me, Liyan Yao, using the staff and resources of Owen McLeod & Co Limited, to carry out 
the audit of the financial statements of the School on his behalf. 
 
Opinion 
 
We have audited the financial statements of the School on pages 4 to 22, that comprise the statement 
of financial position as at 31 December 2024, the statement of comprehensive revenue and expense, 
statement of changes in net assets/equity and statement of cash flows for the year ended on that 
date, and the notes to the financial statements that include accounting policies and other explanatory 
information. 
 
In our opinion the financial statements of the School:  
 
 present fairly, in all material respects: 

  
o its financial position as at 31 December 2024; and 
 
o its financial performance and cash flows for the year then ended; and 

 
 comply with generally accepted accounting practice in New Zealand in accordance with Public 

Sector Public Benefit Entity (PBE) Standards Reduced Disclosure Regime. 
 

 
Our audit was completed on 3 July 2025. This is the date at which our opinion is expressed. 
 
The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board 
and our responsibilities relating to the financial statements, we comment on other information, and we 
explain our independence. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing (New 
Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our responsibilities 
under those standards are further described in the Responsibilities of the auditor section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis 
for our opinion. 
 
Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to prepare 
financial statements that are free from material misstatement, whether due to fraud or error.  
 
In preparing the financial statements, the Board is responsible on behalf of the School for assessing 
the School’s ability to continue as a going concern. The Board is also responsible for disclosing, as 



applicable, matters related to going concern and using the going concern basis of accounting, unless 
there is an intention to close or merge the School, or there is no realistic alternative but to do so. 
 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a 
whole, are free from material misstatement, whether due to fraud or error, and to issue an auditor’s 
report that includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement 
when it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise 
from fraud or error. Misstatements are considered material if, individually or in the aggregate, they 
could reasonably be expected to influence the decisions of readers taken on the basis of these 
financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to 
checking that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial 
statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
 
 We identify and assess the risks of material misstatement of the financial statements, whether 

due to fraud or error, design and perform audit procedures responsive to those risks, and 
obtain audit evidence that is sufficient and appropriate to provide a basis for our opinion. The 
risk of not detecting a material misstatement resulting from fraud is higher than for one 
resulting from error, as fraud may involve collusion, forgery, intentional omissions, 
misrepresentations, or the override of internal control. 

 
 We obtain an understanding of internal control relevant to the audit in order to design audit 

procedures that are appropriate in the circumstances, but not for the purpose of expressing 
an opinion on the effectiveness of the School’s internal control. 

 
 We evaluate the appropriateness of accounting policies used and the reasonableness of 

accounting estimates and related disclosures made by the Board. 
 
 We conclude on the appropriateness of the use of the going concern basis of accounting by 

the Board and, based on the audit evidence obtained, whether a material uncertainty exists 
related to events or conditions that may cast significant doubt on the School’s ability to 
continue as a going concern. If we conclude that a material uncertainty exists, we are required 
to draw attention in our auditor’s report to the related disclosures in the financial statements 
or, if such disclosures are inadequate, to modify our opinion. Our conclusions are based on 
the audit evidence obtained up to the date of our auditor’s report. However, future events or 
conditions may cause the School to cease to continue as a going concern. 
 

 We evaluate the overall presentation, structure and content of the financial statements, 
including the disclosures, and whether the financial statements represent the underlying 
transactions and events in a manner that achieves fair presentation. 

 
 We assess the risk of material misstatement arising from the school payroll system, which 

may still contain errors. As a result, we carried out procedures to minimise the risk of material 
errors arising from the system that, in our judgement, would likely influence readers’ overall 
understanding of the financial statements. 

 



We communicate with the Board regarding, among other matters, the planned scope and timing of the 
audit and significant audit findings, including any significant deficiencies in internal control that we 
identify during our audit.  
 
Our responsibilities arises from the Public Audit Act 2001. 
 
Other information 

The Board is responsible for the other information. The other information comprises the information 
included on Statement of Responsibility, Members of the Board schedule, Kiwisport note, statement 
of Compliance with Employment Policy, Statement of variance, Evaluation of the school’s students’ 
progress and achievement, Report on how the school has given effect to Te Tiriti o Waitangi, cover 
page and index page, but does not include the financial statements, and our auditor’s report thereon. 

Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with the 
financial statements or our knowledge obtained in the audit, or otherwise appears to be materially 
misstated. If, based on our work, we conclude that there is a material misstatement of this other 
information, we are required to report that fact. We have nothing to report in this regard. 
 
Independence 
 
We are independent of the School in accordance with the independence requirements of the Auditor-
General’s Auditing Standards, which incorporate the independence requirements of Professional and 
Ethical Standard 1 International Code of Ethics for Assurance Practitioners (including International 
Independence Standards) (New Zealand) (PES 1) issued by the New Zealand Auditing and 
Assurance Standards Board. 
 
Other than the audit, we have no relationship with, or interests in, the School. 
 
 
 
 
 
Liyan Yao 
Owen McLeod & Co Limited 
On behalf of the Auditor-General 
Hamilton, New Zealand 
 







Cambridge Middle School Te Tiriti o Waitangi Statement 2024  
 
 
CMS has given effect to Te Tiriti o Waitangi through our teaching programmes, in investigating 
The Treaty of Waitangi/Te Tiriti o Waitangi and through the Aotearoa New Zealand histories 
curriculum. Staff have been encouraged to increase their knowledge and use of te reo, 
especially in the classroom. Staff PLD has been given to support increased knowledge of Te 
Tiriti and local tikanga and stories with the support of our kaiawhina and the Kaahui ako. 
Support has been provided at staff, team and individual levels. School routines and systems 
have been adapted to include regular use of whakatauki, karakia and waiata within our school. 
We have also employed a kaiawhina and have access to an online tool to ensure regular 
teaching of te reo in classrooms, with support for our kaiako.  



  

 
 

School Name:  Cambridge Middle School School Number:  1701 

 
Strategic Aim: All students will be achieving at or making accelerated progress towards their expected curriculum level. 

Annual Aim:  

 

Annual Aim 1:  
Target 1: Accelerate the progress in writing of all students achieving below Level 4 of the New Zealand Curriculum (more than 
one year’s progress for one year of learning). 
Target 2: Accelerate the progress in mathematics of all students achieving below Level 4 of the New Zealand Curriculum 
(more than one year’s progress for one year of learning). 
 

Target:  

 

 

Click here to record your target/s that relate to your annual and strategic aims above (as set out in your charter). 
Annual Aims 

Strategic Goal:  
Curriculum/Matauranga: All ākonga will have targeted and engaging programmes with a focus on priority learners 
Annual Aim: 
 Accelerate the progress in writing and mathematics of all ākonga achieving below Level 4 of the New Zealand Curriculum (more than 
one year’s progress for one year of learning). 

Annual Aim 1 Annual Aim 2 
Target 1: Writing 
1a) By the end of 2025 all Year 8 ākonga achieving at Level 3 or 
below will be making accelerated progress or be achieving within 
Level 4 
1b) By the end of 2025 all Year 8 Māori ākonga achieving at Level 
3 or below will be making accelerated progress or be achieving 
within Level 4 

Target 2: Mathematics 
2a) By the end of 2025 all Year 8 ākonga achieving at Level 3 or 
below will be making accelerated progress or be achieving within 
Level 4 
2b) By the end of 2025 all Year 8 Māori ākonga achieving at Level 3 
or below will be making accelerated progress or be achieving within 
Level 4 
 

Target 1 baseline data:  
Analysis of school-wide data in November 2024, indicated that: 
a)Within this cohort 191/342 (56%) Year 7 ākonga (who remain at 
CMS as Year 8’s) are identified as ‘at or below’ Level 3 of the NZC.   
b)Within this cohort 29/41 (71%) Year 7 Māori ākonga (who remain 
at CMS as Year 8’s) are identified as ‘at or below’ Level 3 of the 
NZC.   

Target 2 baseline data: 
Analysis of school-wide data in November 2024, indicated that: 
a)Within this cohort 161/342 (47%) Year 7 ākonga (who remain at 
CMS as Year 8’s) are identified as ‘at or below’ Level 3 of the NZC.   
b)Within this cohort 29/41 (71%) Year 7 Māori ākonga (who remain 
at CMS as Year 8’s) are identified as ‘at or below’ Level 3 of the NZC.   
 

Ministry of Education | Analysis of Variance Reporting 



​  

 
Baseline Data:  

 

 

 

At the beginning of 2025 (Term One): 
Annual Aim 1, Target 1 a) 159/348 (46%) Year 8 students are achieving within Level 4 or above 
Annual Aim 1, Target 1 b) 9/37 (24%) Year 8 Māori students are achieving within Level 4 or above 
Annual Aim 2, Target 2 a) 183/348 (53%)  Year 8 students are achieving within Level 4 or above 
Annual Aim 2, Target 2 b) 10/37 (27%) Year 8 Māori ākonga are achieving within Level 4 or above 

Comparative Data: At the end of 2024 (Term Four):  
Annual Aim 1, Target 1 a) 241/316 (76%) Year 8 students are achieving within Level 4 or above.  
Annual Aim 1, Target 1 b) 16/26 (62%) Year 8 Māori students are achieving within Level 4 or above. 
Annual Aim 2, Target 2 a) 258/316 (82%) Year 8 students are achieving within Level 4 or above.  
Annual Aim 2, Target 2 b) 17/26 (65%) Year 8 Māori students are achieving within Level 4 or above. 
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Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next? 

At Cambridge Middle School, we run 
a wide variety of programmes to 
support student learning and 
achievement for students at risk:​
-ALL style groups to support priority 
learners​
-Target Maths & Literacy Groups 
(Year 8 priority learners achieving at 
Level 3 in Mathematics)​
-Basic Facts groups ​
-ACE and The Code groups for our 
students who are achieving 
significantly low across the 
curriculum​
-Learning Assistant support in class​
-24/7 Youth Workers working in 
classes alongside learners and out 
in the playground to establish 
relationships​
-ESOL groups for ESL and 
International Students​
-Breakfast Club​
-Referrals made to outside agencies 
e.g. RTLB, Ministry of Education, 
mental health referrals 
 
During 2024 we continued the  
implementation of the following 
changes: 
-Continued to fund an additional 
SENCO for learning full time 

-Continued to implement our new 
values profiles across the school. 

Annual Aim 1: Writing and 
Mathematics 

Target 1 - Writing 
1a) By the end of 2024 all Year 8 
students achieving at Level 3 or 
below will be making accelerated 
progress or be achieving within 
Level 4. 
 
By the end of Term 4 241/316 (76%) 
Year 8 students were achieving 
within Level 4 or above.   
This is a positive shift of 55 students 
in this cohort over the 2024 school 
year into Level 4 or above.  
 
This is excellent progress - over 16% 
of the Year 8 cohort have shifted 
during three terms to the desired 
level of achievement. This means 
that at the end of 2024 76% of our 
Year 8 learners are achieving within 
Level 4 of the NZC in writing. 
 
1b) By the end of 2024 all Year 8 
Māori students achieving at Level 3 
or below will be making accelerated 
progress or be achieving within 
Level 4. 
 

Cohort tracking for Targets 1 and 2 
in Annual Aim 1 displays a significant 
shift in the entire bell-shaped curve 
towards higher curriculum levels. 
The curve is naturally located in a 
bell shape - a shift from a 
lower-leaning curve when the cohort 
entered as Year 7 students in 2022. 
​
76% of our Year 8 learners are 
achieving within Level 4 of the NZC 
in writing.​
62% of our Year 8 Māori learners are 
achieving within Level 4 of the NZC 
in writing.​
82% of our Year 8 learners are 
achieving within Level 4 of the NZC 
in mathematics.​
65% of our Year 8 Māori learners are 
achieving within Level 4 of the NZC 
in mathematics. 
​
There is a large disparity in data 
results between Year 8 whole cohort 
and Year 8 Māori learners in writing 
and mathematics. 
​
There is a 14% disparity between 
Year 8 whole cohort and Year 8 
Māori learners in writing. 
 
There is a 17% disparity between 
Year 8 whole cohort and Year 8 
Māori learners in Mathematics. 

We will continue to gather student 
voice to track if the Conceptual 
Curriculum is having a positive 
impact on student and teacher 
attitude and engagement.  
 
We will be continuing to implement 
collaborative planning and 
supporting teachers to develop their 
knowledge, understanding and 
application of the Conceptual 
Curriculum. This will continue to be 
supported structurally with the 
6-day timetable, which allows for 
release for teams to meet to plan 
collaboratively and discuss pastoral 
needs and student achievement 
across their team. We have the 
continued support of external PLD 
providers. 
 
We will continue to strengthen 
moderation and assessment 
processes across the school to 
support teacher practice in this area. 
We wait to be guided by the MOE 
once new assessment tools and 
guidelines are released.  
 
We will continue to refine our 
Conceptual Curriculum to ensure 
that it is localised. 
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These profiles for students, teachers 
and leaders were developed in line 
with our school values – Happiness, 
Excellence, Relationships, 
Opportunity 

-Conceptual curriculum – PLD 
on-going throughout the year 

-WST working alongside SLT and 
Leading Learning on curriculum 
implementation 

-Team meetings were held every 6 
days with an explicit focus on 
student achievement, moderation 
across literacy and mathematics 
throughout the year, pastoral care 
and PLD support around conceptual 
curriculum 

-Release was structured to support 
collaborative planning and shared 
pastoral care/student achievement 
discussions in teams 

-Year 7 and 8 support groups in 
literacy and mathematics were run 
to accelerate students achieving at 
a lower level than their peers 

-Curriculum level data was reported 
termly to the Board with particular 

By the end of Term 4 16/26 (62%) 
Year 8 Māori students are achieving 
within Level 4 or above. 
 
This is a positive shift of 9 students 
in this cohort (37%). 
 
There is still a significant disparity 
between the achievement of Māori 
and non-Māori in writing. However, 
there has been a significant 
improvement in the achievement of 
both groups this year.  

We are pleased with this progress 
overall as during this year, we still 
experienced large numbers of 
children being away during Terms 2 
and 3 due to significant waves of 
COVID and Influenza, plus other 
viruses. 
 
Target 2 - Mathematics 
2a) By the end of 2024 all Year 8 
students achieving at Level 3 or 
below will be making accelerated 
progress or be achieving within 
Level 4. 
 
By the end of Term 4 258/316 (82%) 
Year 8 students are achieving within 
Level 4 or above.   

The positive data shifts over the 
year could be a potential impact of 
the majority of students continuing 
with their teacher in Year 8 - having 
8 terms in total compared to 4 terms 
in previous years. Another potential 
impact could be the move to a more 
engaging, relevant curriculum and 
work being done around localising 
our curriculum. Teachers are 
involved in conversations about 
teaching adolescent learners which 
could be impacting positively on 
relationships and thus learning. We 
also had a strong focus on 
progressions, creating meaningful 
learning tasks and 
targeting/planning for specific 
needs. 
​
Targeted Year 8 learners at risk of 
not achieving have received have 
received additional learning support 
in targeted literacy and 
mathematics programmes during 
Terms 2, 3 and 4 of 2024 in 
ALL/ALIM style programmes within 
their team or homeroom.  
 
Approximately 35 students took up 
the opportunity to be part of one of 
the following booster programmes 

We are implementing a new 
structured maths programme to 
ensure our students have 
differentiated targeted learning and 
deliberate acts of teaching are 
occurring. The resource we have 
chosen to use to support the content 
of our maths programme is Oxford 
Maths.  
 
Through our structured literacy and 
maths programmes, we are 
implementing the formative 
assessment strategy of regular 
retrieval of information to assist 
students in storing their new 
learning.  
 
Our timetable is structured into four 
learning blocks. This allows our 
students to have shorter, more 
focused blocks of learning and more 
frequent breaks to recharge. 
Furthermore, this ensures we are 
meeting the government's 
requirements for an hour of  
Reading, Writing, and Mathematics 
each day. 
 
SENCO for Learning – This will 
continue to be a full-time role in 
2025 to support our at-risk learners. 
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​  
emphasis on priority learners and 
targets 

-Closely tracked and reported to the 
Board on the progress of our Year 7 
cohort and put support in place 
earlier than in previous years for 
students at risk of not achieving 

-Closely tracked student 
achievement data in reading, writing 
and mathematics throughout the 
year and used this as a major focus 
in team meetings - Using ASSAY 
through our SMS 

-Continued to utilise literacy and 
mathematics progressions 
school-wide with support in place. 

-Connected throughout the year 
with our contributing schools and 
local high school to align 
progressions and expectations in 
literacy and mathematics 

-Engaged with CoL initiatives/PLD 
through Te Oko Horoi to focus 
deeper on cultural responsiveness 
and student/whānau experience 
during their time at CMS 

This is a positive shift of 116 students 
in this cohort. 
 
We have recorded a 32% increase in 
students achieving at Early Level 4 
or higher since Term One 2024. 
 
This means that at the end of 2024 
82% of our Year 8 learners are 
achieving within Level 4 of the NZC 
in mathematics. 
 
2b) By the end of 2024 all Year 8 
Māori students achieving at Level 3 
or below will be making accelerated 
progress or be achieving within 
Level 4. 
 
By the end of Term 4 17/26 (65%) 
Year 8 Māori students are achieving 
within Level 4 or above.  
 
This is a positive shift of 13 students 
in this cohort (51%). 
 
There is still a significant disparity 
between the achievement of Māori 
and non-Māori in mathematics. 
However, there has been a 
significant improvement in the 

ACE or ESOL. These programmes 
are offered predominantly to the 
students who are most at risk of not 
achieving and many of these 
students have neurodiverse 
diagnoses that add a significant 
challenge to them achieving at the 
expected Year 7 or 8 curriculum 
level.  
 
Significant PLD to ensure teachers 
develop their understanding of 
planning conceptually and delivery 
through an inquiry model - to 
increase relevance and 
engagement. 
 
Pouarataki role enabled a much 
larger number of children to access 
timely support whether it be 1-1 or 
small group sessions. This helped 
many students to re-engage with 
learning or attend more regularly 
than they had been. 
 
This year our teachers have been 
participating in Writer’s Toolbox PLD 
and The Code. Through this PLD our 
teachers have expanded their 
teaching strategies and knowledge 
and have implemented more 
focused deliberate acts of teaching 

This includes increasing our ability to 
support the individual needs of 
students and improving the 
capability of our Learning Support 
team to support our high-needs 
students. 
 
In addition to a full-time SENCO for 
Learning, we have employed a 
school counsellor in a student 
wellbeing support role. These two 
roles will work closely with our 
Pastoral Care Assistant Principal and 
PB4L team. 
 
Culturally responsive practice 
continues to be a focus for our 
Kaahui Ako – Te Oko Horoi – and 
CMS will engage with and participate 
in PLD offered through a range of 
means.  We have employed two 
part-time kaiarahi to support the 
development of Te Ao Māori and Te 
Reo Māori at CMS. They will support 
our teachers to develop and 
strengthen their skills in this area as 
well as provide a consistent 
experience for our students 
school-wide (including extension 
and Kapa Haka opportunities). 
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-Strengthened transition processes 
for incoming students by creating 
additional transition opportunities. 

- Proactive pastoral systems are in 
place to ensure students' well-being 
and engagement needs are being 
cared for by the school.  

- Strengthening the home and 
school partnership through 
Engagement, Well-being and 
Reporting Surveys, Whanau Hui, and 
Whānau Voice Group.  

- Ensured all our whānau are 
reported to formally twice a year, 
alongside multiple opportunities for 
whanau to meet with their child’s 
teacher to discuss their learning.   

achievement of both groups this 
year.   

We are pleased with this progress 
overall as during this year we still 
experienced large numbers of 
children being away during Terms 2 
and 3 due to significant waves of 
COVID and Influenza, plus other 
viruses. 
 
 
 
 
 
 
 
 

with their students during writing 
and spelling lessons. Furthermore, 
the Writer’s Toolbox online tool has a 
highly responsive formative 
assessment built in that gives 
students real-time feedback to 
improve their writing.  

A culture of reflective conversations 
will continue to be spread 
throughout all facets of the school 
to positively impact teacher and 
leader capability. All Team Leaders 
have had specific PLD to support 
their growth and confidence in 
having conversations to positively 
impact capability. 
 
PLD will be targeted to meet needs 
and to gain the greatest impact for 
student engagement and 
achievement: 
-The Code 
-Writer's Toolbox 
-Structured Maths Programme. 
-Leading by Learning (Team 
Leaders) 
 
The Pastoral team continues to 
redevelop our processes to ensure a 
consistent, restorative approach to 
pastoral care matters. We are 
continuing to align processes and 
guidelines to ensure a consistent 
relational school-wide approach. 
 
Drill deeper into the well-being data 
to look at cohort, gender and 
ethnicity patterns within well-being 
and engagement at school. 
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Pouarataki and the pastoral team 
will connect with local organisations 
to support their role - counselling 
access, mentoring, public health 
nurse. 
 
Now that we have a clearer 
understanding of the role of the 
Pouarataki we intend to gather data 
to track it more closely. 

-​ Number of referrals 
-​ Number of students seen 

individually/year 
level/gender etc 

-​ Number of group supports 
-​ Link to attendance and 

engagement in school 
 
Our Attendance Officer will be 
monitoring attendance. 
 
Continue to gather student voice in 
2025 and create focus groups to 
delve deeper into why students are 
feeling the way they do - and what 
we could improve on to increase 
their engagement  
 

Planning for next year:  
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Resourcing Priorities for 2025: 

●​ Additional learning support to target specific groups and their areas of need by utilising the SENCO for Learning. 1.0 teacher employed to support 
funded students, priority groups and target learners. 

●​ Sustain the Pouarataki role - this is to support the social and emotional needs of learners. We will also track the achievement and attendance of 
students working with Natalie to see if the role has a positive impact. 

●​ Additional Learning Assistant funding to ensure we can meet the needs of all identified learners - not just those who bring funding with them. 
●​ Employment of a kaiarahi to support te reo Māori development and to provide extension opportunities for students. 
●​ PLD budget will provide development of collaborative and co-teaching practices, and engaging learners through inquiry and Conceptual 

Curriculum. 
●​ Team Leaders will continue to engage in professional learning to develop their capability in coaching and challenging conversations, as well as 

leading and implementing the curriculum. 
●​ Assessment for learning framework will continue to be developed with structured literacy and maths programmes, utilising the new curriculum to 

determine progressions of learning and focused PLD support - working with new guidelines from the new government.  
●​ Connecting with our community, with a particular focus on involving whānau in their child’s learning. 
●​ All teachers engage with Writer’s Toolbox to increase their understanding of teaching writing. 
●​ Six-day timetable structure continues to provide valuable opportunities for collaboration and the provision of a wide variety of additional learning 

opportunities for our students. 
●​ Strategic reporting will continue to be developed to develop capability in the Senior and Middle Leadership Team 
●​ Four-block timetable has been implemented, allowing our students to have shorter, more consistent blocks of learning and frequent breaks to 

recharge. Also this ensures we are meeting the government's requirements for an hour of Reading, Writing, and Mathematics each day. 
●​ Implementing a new structured literacy and maths programme to ensure our students have differentiated targeted learning and deliberate acts of 

teaching are occurring consistently school wide.  
●​ PLD for teachers in our structured literacy and maths programmes, which include Writer’s Toolbox, The Code and Oxford Maths.  
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Annual Aims: 
The focus of our Annual Aims will mean that the data produced will enable us to show how we are tracking aligned to our ERO evaluation focus: 
Evaluation Focus: 

●​ equitable outcomes for learners (achievement, engagement, resilience, wellbeing, and 
access to opportunities). 
 

Evaluative Questions: 
●​ How effective is the school’s local curriculum in enabling improved outcomes for all 

learners? 
 

To what extent does it: 
●​ enable equitable outcomes for target learners and students with additional learning 

needs? 
●​ support Māori students to achieve success as Māori through culturally responsive 

pedagogy and practice? 
●​ grow/build students’ resilience and improve wellbeing and engagement in learning? 
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